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Introduction & Context

Forehill Primary School is a large non-denominational establishment located on the edge of Ayr, serving
as a central and valued hub within the local community. As of June 2026, the school roll stands at 466
pupils, organised across 19 classes from Primary 1 to Primary 7. Demand for places remains consistently
high, with a steady number of placing requests submitted throughout the academic year.

Within the school population, 17 children (4%) reside in SIMD deciles 1 and 2. A further 63 pupils (14%)
are entitled to free school meals. In total, 77 children (14%) are identified as being affected by the poverty-
related attainment gap.

The school’s accommodation is well-equipped and includes classrooms, a dedicated music room, a STEM
room with associated outdoor learning space, a nurture base, a sensory room, The Nook, a gym hall, a
dining hall, infant and senior libraries, staff bases, meeting rooms, a staffroom, administrative offices, and
several flexible, open teaching areas. All infant classrooms benefit from direct access to outdoor spaces,
which are actively used to enhance and extend learning opportunities.

Forehill Primary School benefits from a diverse, experienced and highly skilled staff team. Staff are
strategically deployed across the school to maximise their individual expertise and strengths, ensuring
high-quality learning and teaching experiences for all learners.
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What Key Outcomes have we Achieved?

Priorit] /: 1 To formalise our approaches to the teaching of writing across the school.
. To continue to engage with the South Ayrshire Reads Team and partner school to review the school’s
approach to reading and to better meet the needs of all learners.

NIF Driver: School Improvement

Progress/Impact:

Writing

Consistency and Quality of Pedagogy

*Approaches to writing are becoming more consistent following a review of our writing programme. Talk for Writing
frameworks are being used effectively within P1-P4 to ensure progression and continuity with P5-P7 trialling a new forward
planning format that builds on previous skills.

*Staff are working towards a shared understanding of expectations, which will resulting in consistent high-quality learning
experiences across classes. This work will continue into next session with the introduction of moderation grids.

*For the majority, writing is planned systematically, ensuring clear progression in skills across genres and levels. New
approaches to moderation will continue to build on a collective staff understanding of skills progression.

*Pedagogy is increasingly responsive and adaptive, supporting learners at different stages effectively. The most impact has
been seen where teachers have planned relevant, real life, contexts which motivate and inspire learners. Qualitative
feedback highlights creative writing, diary writing and topic-based writing (e.g. WW?2) as particularly motivating contexts.

*Teaching is clear and well-paced, reflected in 92% of learners reporting that teachers explain learning clearly.

*Almost all learners (90%) feel their learning challenges them to think hard and try their best, indicating appropriately high
expectations in writing tasks.

Curriculum Design and Learning Experiences

*The forward planning format and new writing moderation grids, ensure the writing curriculum is well-designed, progressive
and relevant, providing many learners with frequent and meaningful opportunities to write across a range of contexts. It will
be important as we move forward to ensure consistency of practice across the school, particularly in the daily opportunities
learners have to write.

*Most learners engage in regular, varied and purposeful writing tasks, contributing to improved confidence and independence.

*There is a balance of fiction and non-fiction writing, allowing children to apply skills in diverse contexts.

*Enrichment opportunities such as real-life contexts are motivating and impactful, enhancing engagement and creativity.

*A strong majority (82%) report that they enjoy writing, with a further 14% responding “sometimes,” indicating generally high
engagement with writing tasks

*86% of learners recognise that writing tasks help them improve, demonstrating a clear link between teaching approaches and
learner progress.

IAssessment and Use of Data

*Assessment approaches in writing are now robust, proportionate and well-integrated into planning. The impact of these will
continue to be monitored as we further implement them next session.

*Staff are beginning to use more effectively, ongoing monitoring, professional dialogue and moderation to ensure reliable and
consistent judgements. The consistency of these approaches and judgements will continue to improve as we focus further on
this next session.

*There is increased confidence in assessing writing, leading to more accurate identification of next steps.

*88% of learners know what they need to do to improve, and 90% report that teachers give clear feedback, indicating effective
formative assessment practices.

*Learners frequently referenced improvement in their writing as a key achievement, showing increased ownership of progress.

Impact on Learners

As a result of highly effective implementation:

*86% of learners asked stated that the writing tasks undertaken in school help them to improve.

*Almost all learners demonstrate increased confidence and motivation in writing.

*Learners take pride in their written work, with 92% reporting they feel proud of their achievements.

*The quality and quantity of writing has improved with a rise of 1% across P1, P4 and P7 combined. 86% of learners across P1,
P4 and P7 have achieved expected levels, significantly higher than the national and South Ayrshire picture.




Writing helps me improve

| know what | need to do to get better My teacher tells me how to improve

Yes. Yes

Not really Not really

Not really

Sometimes

Sometimes

Sometimes

Reading
Consistency and Quality of Pedagogy

*There is now a revised coherent, whole-school approach to the teaching of reading, underpinned by engagement with the
South Ayrshire Reads programme.

*Staff demonstrate strong knowledge and understanding of the science of reading, applying this effectively in practice.

*A shared professional language beginning to be used across the school with further work to be carried out across the school to
ensure consistency for learners.

*Teaching approaches for almost all are structured, progressive and differentiated, ensuring all learners are supported and
challenged appropriately.

*Pupil voice evidence strongly supports the positive impact of consistent, research-informed approaches.

*87% of learners report increased confidence in reading, indicating clear improvement in skills and self-belief.

*88% recognise the positive impact of phonics, demonstrating that structured approaches are effectively supporting progress

Professional Learning and Collaboration

*Professional learning in reading has been strategic, sustained and impactful, leading to increased staff confidence and
expertise.

*Staff have engaged in high-quality CLPL, modelling, peer visits and collaborative planning, all of which are now embedded
features of practice.

*Staff demonstrate collective responsibility and shared ownership of improvement, indicative of very strong leadership of
learning.

Assessment, Tracking and Use of Data

*Approaches to assessment in reading are robust, systematic and highly effective.

*Baseline and follow-up assessments (phonics and fluency) are used consistently to inform planning and interventions.

*Standardised assessment data shows that 81% of P2 learners achieved the expected benchmark, demonstrating very strong
early reading attainment and effective use of phonics-based approaches. Across P4-P7, the school has implemented
consistent fluency-based assessment measures allowing for more precise tracking of reading fluency, accuracy and
progression over time.

*Across P4-P7 there have been clear improvements in fluency when reading.

*Data from sources such as Accelerated Reader and other assessments is analysed effectively, enabling staff to track progress
and respond to need.

*Teachers demonstrate confidence in using data to support targeted improvement, particularly for individuals and groups.This
reflects strong, evidence-informed practice.

Reading Culture and Learner Engagement

*A positive and well-promoted reading culture is evident across the school. 85% of learners report that they enjoy reading at
school, indicating high levels of engagement

*Classrooms provide inviting, well-resourced reading environments which support engagement and enjoyment.

*Reading for enjoyment is actively promoted with pupils, parents and staff, leading to increased motivation. Events such as

‘Starbooks Café’ and book swaps have helped to promote reading for enjoyment.

*Learners expressed a preference for comics and paired reading, suggesting that choice and social approaches to reading are

well embedded

*Learners are confident in selecting texts, discussing reading and engaging critically with texts.

*Pupil feedback highlights requests for more reading time, reflecting increased motivation and enthusiasm for reading.




Impact on Learners

As a result of highly effective implementation:

*Learners show increased fluency, comprehension and confidence in reading.

*Children can articulate their understanding of texts clearly and effectively.

*There is clear evidence of improved attainment in reading, supported by a range of assessment data. Attainment data shows a
1% rise in reading attainment across the year for P1, P4 and P7 combined with Forehill’s reading attainment again sitting
considerably higher than that of the national and local average at 92%.

*Learners demonstrate a genuine enjoyment of reading, contributing to sustained engagement. The consistently high positive
responses (85—88% across reading measures) confirm that improvements are both embedded and sustained.

| enjoy reading at school

Phonics helps reading and spelling | feel more confident in reading

Not really

Not really Not really

Sometimes N
Sometimes Sometimes

Next Steps
Writing
e Embed consistency: Implement moderation grids across all stages to secure shared expectations and consistent
standards.

e Strengthen planning: Fully embed the new forward planning approach, ensuring clear progression and daily writing
opportunities.

e Increase challenge and engagement: Provide greater stretch, choice and creativity, particularly for more able learners.

e Improve assessment practice: Develop consistent moderation and tracking, strengthening use of data to inform next
steps.

e Raise attainment further: Target specific groups through focused interventions and continue to build learner
independence and ownership.

Reading

e Strengthen consistency: Embed a shared reading language and approach, particularly across stages.

e Refine assessment: Improve use of data and tracking (P2—P7) to support earlier intervention and clearer progression.

e Enhance reading culture: Increase reading for enjoyment, pupil choice and opportunities for discussion-based reading.

e Sustain improvement: Continue targeted support to raise attainment and ensure all learners achieve expected levels.




Priority' 2 Continue to improve the quality of learning and teaching across the school, through collegiate working
- and sharing of strong pedagogy.

Increased focus on planning and moderation of assessments in core areas and developing teacher
confidence in handling data to support improvement.

Further develop systems for tracking pupil progress and reporting to and engaging with parents.

NIF Driver: School Improvement, Parental Engagement, Assessment of Children’s Progress

Progress/Impact:

Learning & Teaching

*Staff have successfully established a shared understanding of high-quality learning and teaching, underpinned by collegiate
working, CLPL and professional dialogue. As a result, effective pedagogy is now consistent across almost all classes, with strong
evidence of active learning, clear explanations, and high levels of pupil engagement.

*This is strongly validated by pupil voice data:
e 92% of learners report that teachers explain things clearly
o 90% feel learning helps them think hard and try their best
o 88% enjoy their learning in class

*These very positive results confirm that teaching is a key strength across the school, with most learners experiencing well-
structured, engaging and appropriately challenging lessons.

*Class evidence further demonstrates that approaches such as:
e Use of manipulatives in maths
e  Explicit teaching of reading fluency (choral/echo reading)
e  Structured phonics (SAR strategies) are now embedded and consistently applied, improving learner confidence, fluency
and independence across stages.

*Learners are actively engaged and highly motivated, with most reporting that learning is interesting and enjoyable (82%),
although a small proportion indicate variability. This aligns with qualitative feedback highlighting a desire for greater variety,
challenge and interactive approaches, which the school is well-placed to continue developing.

*Impact:
e  Consistently high-quality teaching across most classes
e Highly positive learner engagement and motivation
e Increased confidence and independence in learning

Assessment, Moderation & Use of Data

*The school has made significant improvements in assessment practice and use of data, resulting in more effective tracking of
learner progress and informed next steps. Work around analysis of data will continue next session to ensure all needs are
being met as early as possible.

*Teachers now confidently use a range of assessments (Headstart, SNSA, ORF), with clear evidence that:
e  Most learners are achieving or exceeding expected levels
e  Progress is measurable and tracked over time
e Targeted interventions are improving outcomes

*Pupil voice strongly supports this:
e 90% of learners report that teachers tell them how to improve
o 88% know what they need to do to get better
o 92% feel proud of their achievements

This indicates that feedback is high-quality, regular and impactful, and that learners are increasingly active participants in
understanding their progress.




*Parental data further reinforces this improvement:
e Almost all parents agree their child is making good progress (215 strongly agree; 28 agree)
e Most parents report understanding how progress is assessed and feel well informed

*Moderation practices are now more consistent and robust, with staff engaging in meaningful professional dialogue. This has
led to greater confidence in teacher judgement and improved consistency across stages.

*Impact:
e Robust and reliable assessment systems
e Strong learner understanding of progress and next steps
e Improved attainment and targeted support

Planning & Curriculum Coherence

*Consistent planning frameworks and improved curriculum mapping has resulted in more coherent, progressive and balanced
learning experiences across the school.

*Planning is:
e Informed by assessment evidence at many stages. This will continue to be made consistent across the school.
e  Focused on progression and depth at most stages
e Linked to clear next steps for individuals and groups at most stages.

*There is strong evidence of effective curriculum design, particularly in literacy and numeracy, alongside increasingly
meaningful interdisciplinary learning opportunities.

*Parental feedback highlights strong confidence in this area, with many comments identifying:
e “Good quality teaching”
e  “Varied learning experiences”
e  “Well-rounded curriculum”

*This reflects a high level of stakeholder confidence in the quality and breadth of learning experiences provided.
*Impact:

e Coherent, progressive curriculum across most stages

e Increased teacher confidence in planning high-quality learning

e Strong alignment between planning, assessment and progression beginning to emerge

Learner Voice, Tracking & Reporting

*The school has made very good progress in strengthening learner voice and tracking systems, resulting in learners who are
increasingly aware of their learning journey and able to articulate their progress.

*Pupil voice data highlights:
o 85% feel adults listen to their ideas
e 87% report opportunities to share opinions

| get chances to share my opinions

Adults listen to my ideas

Yes Yes

Not really Not really

Sometimes
Sometimes

This demonstrates that learner participation is well embedded, although not yet fully consistent across all classes.




*Parents also report strong engagement:

e Almost all feel comfortable approaching the school

e Almost all would recommend the school

e Strong agreement that the school provides opportunities to learn together and share progress

*Qualitative feedback highlights particular strengths in:

e Communication with parents

e Inclusive ethos and relationships

e Opportunities for engagement and shared learning

*Learners themselves confirm that the school supports them well, with:

e 93% agreeing the school helps them do their best

e Increased learner ownership of progress

e Strong partnerships with parents

e  Positive, inclusive ethos supporting engagement and achievement

Wellbeing & Ethos

*Although not a primary focus, evidence shows that wellbeing underpins all improvements in learning and teaching.
*Pupil survey data shows exceptionally strong outcomes:

e 95% feel safe in school

e 92% feel supported when needed

e 90% experience kindness and respect
This is mirrored in parental responses, with overwhelming agreement that:

e  Children are safe, well cared for and supported

e  Staff know children well and treat them with respect

*This highly positive ethos provides a strong foundation for high-quality learning and teaching.

*Key strengths include:
e Consistently high-quality teaching and learning experiences
e Effective use of assessment and data to drive improvement
e Learners who are confident, engaged and aware of their progress
e Strong parental confidence and engagement
e Highly positive, nurturing ethos supporting learning

*Triangulated evidence from staff evaluation, pupil voice and parental feedback confirms that improvements are embedded,

influencing outcomes for almost all learners.
People are kind and respectful | feel supported when | need help

| feel safe in school

Hat really Not really Not really
Sometimes

Sometimes
Sometimes

Next Steps

e Increase challenge and differentiation for all learners

e Develop consistent, assessment-informed planning across all stages
e Strengthen learner agency and ownership of learning

e Deepen staff confidence in analysing and using data

e Ensure consistency of highly effective practice in every classroom




Priority' 3 Through a range of interventions, raise attainment and achievement in literacy and numeracy for
- identified groups of learners.

NIF Driver: Teacher Professionalism, School Leadership

Progress/Impact:

The implementation of Priority 3 has been highly effective, leading to clear and measurable improvements in
attainment and a significant reduction in inequities across literacy and numeracy. The school demonstrates a
strongly embedded, strategic and data-informed approach to raising attainment, underpinned by robust systems
for tracking, targeted intervention and learner support.

This evaluation is strongly supported by triangulated evidence from attainment data, class-based evaluations, and
extensive stakeholder feedback (227 pupil responses, ~245 parent responses, and qualitative pupil voice data),
which consistently reflects a highly positive learning experience at Forehill Primary.

Impact on Attainment (ACEL / CfE Data — Forehill)

*Attainment data for 2025-26 indicates that Forehill Primary continues to perform very strongly, with outcomes
consistently exceeding South Ayrshire averages.
e 85.9% of learners achieved expected CfE levels in literacy (P1, P4, P7 combined)
(South Ayrshire average: 79.9%)

e Attainment is consistently high across SIMD quintiles:
o Q1 (most deprived): 100%
o Q5 (least deprived): 98%

e The attainment gap is negligible, demonstrating that:
o Equity strategies and PEF-funded interventions are highly effective

*This strong quantitative picture is reinforced by stakeholder feedback, with:
e 92% of pupils reporting that they are proud of their achievements
e Parents overwhelmingly agreeing that children are making good progress (215 strongly agree)

*Trend analysis further demonstrates that:
e  Forehill sustains consistently high attainment over time
e The school has consistently outperformed local and national comparators
e The poverty-related attainment gap is significantly narrower than the authority average (~20pp),
highlighting highly effective targeted intervention

Impact of Strategies

Effective Use of Data
*Staff make effective use of a wide range of attainment data (SNSA, Headstart, CfE, ORF) to:
e Identify gaps in learning at individual, group and cohort levels
e Plan targeted, measurable interventions
e Track and evaluate progress through robust attainment tracking systems

*Class-based evidence confirms strong impact:
e “All pupils have progressed... some significantly” (P6)
e  “19 out of 23 improved... ORF data shows progress” (P5/6)

*This is complemented by highly positive learner perceptions:
e 92% of pupils report that teachers explain learning clearly
e 169 pupils report that teaching is good “all the time”

*This demonstrates strong data literacy alongside high-quality teaching delivery.

Consistency and Impact of Interventions

*A range of targeted approaches are embedded across the school, including:
e South Ayrshire Reads (SAR) strategies
e  Structured phonics and reading fluency programmes
e Numeracy interventions using manipulatives and real-life contexts
e  PEF-funded supports
e Alternative curriculum pathways




*These approaches have led to:
e Improved reading fluency and reduced error rates
e Increased confidence in writing
e Improved numeracy attainment with deeper conceptual understanding
e Improved social communication and personalised curriculums that meet learners needs

*Evidence across stages includes:
e  “Significant improvement in ORF” (P5)
e “Nearly all exceeding in Headstart Maths” (P2)
e  “Most learners exceeding national averages” (P7)

*Stakeholder feedback further supports this strong impact:
e 214 parents strongly agree that teaching is of high quality
e Qualitative feedback highlights “caring, nurturing staff who know children well”

*This indicates strong consistency, high expectations, and effective pedagogy across the school.

Closing the Attainment Gap

*There is very strong evidence of effective equity-driven practice:
e A minimal gap across SIMD groups
e High attainment for learners with additional needs, supported through:
o Alternative curriculum pathways
o Targeted interventions
o Development worker engagement

*This is reinforced by stakeholder evidence showing:
e Very high levels of inclusion, wellbeing and support
e Strong parental confidence in the school’s ability to support diverse needs

*Staff demonstrate a clear understanding of PEF cohorts, resulting in:
e Increased participation and engagement
e Improved attainment outcomes
e Enhanced wellbeing

Learner Engagement, Wellbeing and Achievement

*Forehill Primary demonstrates exceptional strengths in wellbeing, relationships and ethos, which underpin strong

attainment outcomes.
e 95% of pupils report feeling safe
e 202/227 pupils agree they feel safe in school
e 90%+ report kind and respectful relationships
e 192 pupils agree staff treat them fairly

*This reflects a highly nurturing, supportive environment where relationships are a key strength.

*The reintroduction of consistent target setting and child-friendly benchmarks has:
e Increased learners’ ability to articulate next steps
e Strengthened ownership of learning

*Wider achievement is also a significant strength:
e High participation in clubs, performances, leadership roles and competitions
e 205 pupils identify strong opportunities for physical activity and wider experiences
e Strong pupil voice through leadership, fundraising and buddying systems

*Parents strongly value the school’s wider offer, particularly:
e  Clubs, trips, performances, music and sport
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*This contributes to:
e Increased confidence, motivation and engagement
e Astrong, positive culture of achievement

Overall Evaluation

*Forehill Primary demonstrates a very good capacity to raise attainment and achievement through a coherent,
inclusive and data-driven approach.
e Attainment is consistently high across literacy and numeracy
e Equity is a significant strength, with minimal variation across SIMD quintiles
e Stakeholder data provides evidence of very high levels of satisfaction, safety and wellbeing
e Teaching is consistently strong and highly valued by learners and parents
e Interventions are well-targeted, evidence-based and impactful
e Learners are confident, motivated and actively engaged in their learning

The school has created a safe, nurturing and inclusive environment in which children thrive both academically and
socially.

Next Steps

e Increase challenge: Ensure consistent stretch for higher-attaining learners through deeper learning, differentiation
and higher-order thinking.

e Refine tracking: Strengthen analysis of key groups (ASN, gender, high attainers) and use longitudinal data to predict
and intervene earlier.

e Improve consistency in learning & teaching: Embed high-quality practice across all classes, with greater focus on
pace, engagement, active learning and pupil choice.

e Strengthen pupil voice and agency: Ensure all learners influence their learning and can clearly articulate progress
and next steps.

e Extend learning beyond the classroom: Increase outdoor, real-life and interdisciplinary learning opportunities.

1.3: Leadership of Change

Leadership of change at Forehill Primary is highly effective and well distributed. The senior leadership team brings
complementary expertise and clear remits, ensuring a strategic and cohesive approach to school improvement. The recent
addition of two principal teachers: Pupil Support, & Curriculum, has further strengthened the school’s already robust systems
for meeting learner needs.

There is a strong culture of collegiate working and shared ownership of change. Staff are actively involved in shaping
improvement priorities and contributing to professional dialogue. Many demonstrate willingness and enthusiasm to lead,
taking on a range of leadership roles across the school.

Professional learning is strategic and sustained, enabling staff to build confidence, develop leadership capacity and embed

consistent, high-quality pedagogy. As a result, the school has established a collaborative, empowered workforce, where
leadership at all levels is driving continuous improvement and positively impacting outcomes for learners.

2.3: Learning, Teaching & Assessment

Learning, teaching and assessment at Forehill Primary are of a consistently high quality across most classes, resulting in very
positive outcomes for learners. Learners are motivated, engaged and clear about their progress, with almost all reporting that
teaching is clear and appropriately challenging. A highly positive ethos underpins this, with very strong relationships and a clear
strength in health and wellbeing. Almost all learners feel safe, supported and respected, creating a nurturing environment in
which children are confident, included and ready to learn.

Teaching is effective, evidence-based and increasingly consistent, with structured approaches such as SAR, phonics and Talk for
Writing supporting progression across stages. Staff respond well to learners’ needs, adapting teaching and using meaningful, real-
life contexts to enhance engagement. There is a particular strength in meeting learners’ needs, supported by robust systems,
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targeted interventions and the effective role of the PT Pupil Support, ensuring that almost all learners are appropriately supported
and challenged.

Assessment is robust and well embedded, with staff making effective use of a range of data to inform planning and next steps.
High-quality feedback supports learners to understand their progress, with most able to identify what they need to do to improve.
Planning is increasingly coherent and informed by assessment, supporting progression in learning, although further consistency
is required across all classes.

As a result, attainment is high and above local and national averages, with minimal gaps between groups of learners. Learners are
confident, proud of their achievements and increasingly independent.

Moving forward, the school should continue to ensure consistency of highly effective practice, increase challenge for all learners,
and further develop learner agency and ownership of learning.

1.3: Raising Attainment & Achievement

Forehill Primary demonstrates very effective leadership in raising attainment and achievement, underpinned by a strategic, data-
informed and inclusive approach. A clear focus on equity, alongside robust tracking and targeted interventions, has led to
consistently high attainment in literacy and numeracy, with outcomes exceeding local and national averages. The school has
successfully reduced the poverty-related attainment gap to a negligible level, reflecting highly effective use of PEF and targeted
support.

Leaders and staff make highly effective use of a wide range of attainment data (SNSA, Headstart, ORF, CfE) to identify gaps, plan
interventions and monitor progress over time. This strong data literacy ensures that interventions are well targeted, measurable
and impactful, with clear evidence of accelerated progress for individuals and groups. Staff demonstrate confidence in using data
to inform practice, resulting in improved outcomes and greater learner confidence and attainment across stages.

A range of evidence-based strategies and interventions are embedded consistently across the school, including South Ayrshire
Reads approaches, structured phonics, reading fluency programmes and numeracy interventions. These approaches are
complemented by alternative pathways and targeted supports, ensuring that learners’ needs are met effectively. There is a
particular strength in meeting the needs of all learners, including those with additional support needs, resulting in high levels of
inclusion, participation and success.

The school’s nurturing ethos and strong focus on health and wellbeing significantly support attainment. Almost all learners feel
safe, respected and supported, creating the conditions for high-quality learning. Positive relationships, coupled with increased
opportunities for wider achievement, contribute to high levels of engagement, motivation and confidence, with most learners
proud of their achievements and able to articulate their progress.

Overall, Forehill Primary has established a coherent and sustainable approach to raising attainment and achievement, with strong
evidence of impact across all measures.

Moving forward, the school should continue to increase challenge for higher-attaining learners, refine tracking of key groups and
further strengthen learner agency, ensuring all children continue to achieve their full potential.




Curriculum for Excellence Attainment
% achieving levels expected or higher for their age/stage:

2022-2023 2023 - 2024 2024-2025 2025-2026
Reading Writing Maths Reading Writing Maths Reading | Writing Maths Reading| Writing | Maths
Early P1 96% 94% 90% 88% 87% 90% 90% 88% 91% 89% 88% 97%

First P4 90% 89% 84% 89% 84% 85% 89% 83% 88% 94% 79% 82%

Second | P7 94% 83% 86% 92% 90% 92% 94% 84% 90% 94% 92% 95%

Combined 89% 87% 87% 90% 87% 89% 91% 85% 90% 92% 86% 91%

3.1: Ensuring Wellbeing, Equality and Inclusion

Forehill Primary demonstrates a highly effective and deeply embedded commitment to wellbeing, equality and inclusion, which
underpins all aspects of school life and significantly contributes to strong attainment and positive outcomes for learners. A
nurturing ethos, combined with robust systems for support and intervention, ensures that almost all learners feel safe,
respected and included.

The school has established a highly positive, supportive environment, where relationships are a key strength. Almost all
learners report feeling safe (95%), supported (92%) and treated with kindness and respect (90%). This is reinforced by very
strong parental confidence, with families recognising that children are well cared for, known as individuals and supported
effectively. As a result, learners are confident, motivated and ready to learn, creating strong conditions for success.

There is a clear strength in meeting learners’ needs effectively, supported by well-developed systems for tracking, monitoring
and targeted intervention. Staff demonstrate a strong understanding of individual learners and use a wide range of data to
identify need and respond appropriately. Targeted supports, including PEF-funded interventions and alternative pathways,
ensure that learners with additional support needs and those at risk of underachievement are well supported. This has resulted
in high levels of attainment across all SIMD quintiles and a minimal attainment gap, demonstrating highly effective equity
practice.

Inclusion is a strong feature of the school’s work. Learners benefit from equitable access to high-quality learning experiences,
wider achievement opportunities and leadership roles. Participation in clubs, performances and pupil leadership is high,
contributing to increased confidence, engagement and a strong sense of belonging. The school’s inclusive ethos is further
reflected in the high levels of pupil voice, where most learners feel listened to and able to contribute to school life.

Wellbeing is prioritised across all aspects of learning and teaching. Strong relationships, consistent expectations and a
supportive environment enable learners to develop resilience, confidence and independence. The link between wellbeing and
attainment is clear, with the school’s nurturing approach contributing to sustained high attainment and positive learner
outcomes.

Overall, Forehill Primary demonstrates very effective practice in ensuring wellbeing, equality and inclusion, with clear evidence
that this is embedded, sustained and having a significant impact on learners’ experiences and outcomes.




Staged Intervention:

2025-2026 2024-2025 2023-2024 2022-2023 2021-2022 2020-21 2019-20 2018-2019
Intervention Number of Number of Number of Number of Number of Number of Number of Number of
Stage — New
Pupils Pupils Pupils Pupils Pupils Pupils Pupils Pupils

From 2018

1a 18 41 54 60 37 27 21 16

1b 56 104 69 51 50

2 70 45 41 11 12 15 4 3

3 42 10 13 17 22 7 12 22

4 9 4 1
Total 139 100 109 144 175 118 88 91

% of roll 30% 22% 24% 24% 58% 26% 16% 17%
Pupils with 0 0 0 0 0 0 0 0
Csp
Attendance and Exclusion Information:
2022-2023 2023-2024 2024-2025 2025-2026
Forehill PS 92% 93% 98% 93%
South Ayrshire 92% 93% 97% 94%
2020-21 2021-22 2022-23 2023-24 2024-25 2025-26

Number of Exclusions 0 0 0 0 0 0

Capacity for Improvement

While strong practice is evident across most stages, further embedding of planning processes, moderation, shared expectations
and assessment-informed planning will strengthen consistency and reliability. There is also a need to ensure consistently high-
quality practice in every classroom, particularly in planning, daily writing opportunities and the use of assessment to inform
next steps.

A key priority is to increase challenge and differentiation for all learners, particularly higher-attaining pupils. This includes
providing greater opportunities for depth, higher-order thinking, creativity and pupil choice, ensuring all learners are fully
stretched and engaged.

The school should also continue to strengthen the use of data, particularly in tracking key groups (ASN, gender, higher
attainers), to support earlier identification of need and more targeted intervention.

Finally, there should be a continued focus on developing learner agency, ensuring all learners can influence their learning,

articulate progress and take ownership of next steps. Staff have the knowledge, skills and experience which will support the
SLT in ensuring the school’s improvement journey is strong, impacting on all learners.

Overall School Evaluations — Session 2025 -2026

Quality Indicator School’s Evaluation
1.2 Leadership of Change Very Good
23 Learning, Teaching & Assessment Very Good
3.1 Improving Wellbeing, Equality & Inclusion Very Good
3.2 Raising Attainment & Achievement Very Good
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